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1. Introduction

A.C.C.E.S.S. projectaims to face, in a preventive way, the problem of early school leaving
(ESL) linked to schoetelated factors, by reinforcing pedagogical quality and innovation thrc
the improvement of teachers' skills and the creation of a poktiveing environment.

European documents keep stressing the need for a whole school approach to tackling Ear
School Leaving. They underline the importance to adopt strategies aimed to: 1) building pc
learning environments, 2) improving teachemshpetences, 3) implementing professional
communities among schools and between schools and external players. They also highligl
schootrelated factors with an high impact on early school leaving are: negative school
environment, including conflictsith teachers and peers; low school results; lack of motivatic
students' perception of nestimulating methods and low expectations.

Specific objectives of the project are:
1) increased understanding of the dynamics of early school leaving;

2) implemented a periodic monitoring process for identification and preventive support of
students at ESL risk;

3) increased skills in teachers, specifically in 3 areas: MONITORING AND SUPPORT;
COMMUNICATION AND REPORT; MANAGEMENT AND TEACHING

4) strengthenethe intersectorial cooperation between schools and external players accordi
local contexts;

5) built multi-professional and transnational learning communities.

These objectives are pursued through the implementation of innovative solutions warking «
these strategic assets:

1) teachers' best understanding of the dynamics of the ESL, possible risk factors and of pr
elements;

2) actions for the periodic monitoring of risk factors;
3) strengthening teachers' skills to provide learning sugpoall students ;

4) building effective partnerships and intctorial cooperation activities among schools of
different types and levels, and between schools and external palyers both in terms of local
contexts and in a muiprofessional and transti@nal perspective;

5) creating conditions for potential future teachers to get in contact with situation of early s
leaving and for teacher educators to implement actions focused on ESL.
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1.1 A.C.C.E.S.S. System of monitoring and preventive
support agast Early School Leaving in the framework of
European policies

The A.C.C.E.S.S system represents a mechanism to tackle esl based on the following assets:

A) the adoption of a datdriven approach, in order to have constant updates of students at esl risk;

B) the development of a systemic support framework oriented to case management;

C) centrality of the trusting relationship between teachers (in the role of mentors) and students, for an
inclusive school system.

In the design and implementation of #ne.c.e.s.s. project, the starting point was the awareness that early
school leaving has a complex processual dimension. It does not represent a condition or a final result but
a process of disengagement that takes place over time (lyche, 2010).

Monitoring of student inappropriate behaviors, which can take many shapes (from unsatisfactory school
grades to poor relational behaviors to aggressive behaviors), and the individualized intervention through a
mentor constitute a global action embedded the whole strategy of schools against esl.

In the european policies framework, the a.c.c.e.s.s. system goes in the direction drawn by european council

(2015/c 417/05; p-3):

V Ato enabl e the regul ar monitor i arlgdetectionanducat i o

identification of | earners at risk of early

tis

V ito help to define criteria and indicators for

V ito provide the basis for devel opi ngitoef fect
preventing early school |l eavingo.

The et2020 working group on esl policy (2015), identifies as key conditions for a ‘whole school approach't
early school leaving, the learner support. In this domain, it underlines the importance to build a systemic
support framework. It says:

Airapid identification of | earning difficulties
support framework within the school. Targeted intervention for learners at risk should be provided in an
inclusive way [..]The development of an individual support plan, agreed with the learner and his/her family,
setting clear and achievable goals, can be very

The access system represents a mechanism of intervention strategies that is located iméoéaieteart
of the following pyramid since it is a selective prevention system addressed to students at risk but not alre
in a chronic needs.
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Figure 1. Differentiated Levels of Need for Prevention

Selected

Universal

. Promotion
— of strengths

Source:Downes, P.; NairtVi r t h, E. ; Rusinaita, V. (2017). St
around Schools, NESET Il report, Luxembourg: Publications Office of the European Union.

This approach, already known in social and health field and based on casemeanggs also
emphasised by Eurydice (2014, p. 14) since t
successful when it comes to students who ar ¢
In the A.C.C.E.S.S. system, the case management of everytstudaaranteed through:

- a monitoring action, where all class teachers are involved;

- support pathways implemented above all by the Mentor.

Through mentoring relationship Athe adu
encouragementaimedatvde | opi ng the competence and
2002).

As sectoral research has shown, students' lack of trust in their teachers and /or school can lead tc
ESL (Nielsen, 2015; Nouwen, 2015; Little, 2015). The mentoring relationshipasaribute to get
better outcomes within different domains, including education, wellbeing and behavioural problem
(DuBois and Silverthorn,2005), considering that three developmental processes interaet: social
emotional, cognitive, and identtlated (Rodes, 2005).

| t
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2. A.C.C.E.S.S. System of monitoring and preventive support against Ear
Sclool Leaving

2.1 What is and how it works

A.C.C.E.S.S. System of monitoring and preventive support against Early School Leaving (ESL) is

a

devicethat enables schools to detect students at risk in the earliest stage and to prevent ESL. As part

of the "A.C.C.E.S.S." project, it was designed for upper
secondary schools, but it can also be used by lower
secondary schools.

It consists of two componentcorresponding to two
phases:

1) early warning component: a monitoring process of
the risk indicators of ESL addressed to all students;

2) Intervention component: which is a support pathway
aimed at students at risk.

Through a data collection procedss tsystem allows schools to:

Apredict which students are at risk of dropping out, tiredefore activate diagnostic practices.

A put in place strategies to support student
through targeted tervention programme.

The early warning systemis based on specific indicators, descriptors, adopted from literature and
from the research carried outast of A.C.C.ES.S project, and on the related risk thresholds.

Themonitoring processis|l ed by al | cl ass t esaperhigor. 1§ psumdaen
by the dedicated Apgeveloped irthe A.C.C.E.S.S project
Theintervention programmeisdatad r i ven: it és activated when

the monitoring App. It is implemented througlipport pathwaysaddressed only to studeriisrisk

For those students the Mentors design and set up diversified actions, based on the specific
behaviorsdetected. In this process, Mentors will also actively interact with other class teacher
Coordination Commetteof A.C.C.E.S.S. System, the student's family.

The A.C.C.E.S.S.system is organized into several operational steps in which are involved differe

people belonging to the school community and external professionals.

Main operational steps:

1. Monitoring ofstudents' risk behaviors, according to the indicators set;

2. Systematic reporting of risk behavior through the App;

3. if the risk threshold is reached, including the student in the intervention programme, by actin
promptly on the risk factors (before thguation gets worse);

4. providing targeted support paths, in order to address specific risk behaviors and to meet stud
needs, based on dedicated tools (Guide for Mentors)

5. Evaluaing the student's progress

Other important transversal steps to implembatdystem are:

6. teachers and mentors training on the early warning system (risk behaviors/indicators) and t
monitoring App;

A.C.C.E.S.S. Erasmus+ Proje&chool Field 20181-IT02-KA201-048481
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7.mentors training on the Guides to be used in order to carry out focused intervention.

The followingfigure shows the system cycle and the players ineolv
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Figure 2.1.1: A.C.C.E.S.S. System of monitoring and preventive support against Early School Leaving: operating cycle and roles

N

/AObserving student behaviors linked to
set of ESL indicators identified.
AReporting /entering the data by using
the App "ACCESS Early Warning
System".

(

Early Warning
system

WHO
Mentor and student,
Teachers, Parents
Commette of Access
Svstem

AMentor regularly meets the stual

Aand implements the needed suppd
using the specific Guide

AMentor interacts with the student's
teachers and with the Coordination
Commettee of A.C.C.E.S.S System

AMentor reports the student's progress
and shares them with all the actors

\involved.

AHe/she constantly monitors student
situations detected in the app
dashboard.

AHe/she includes students who have

exceeded the risk threshold (s) into the

intervention path.

WHO
Mentor and student
parentsteachers

AMentor presents the path to the
student, and parents too, in order o
get their involvement.

AMentor activates support
intervention based on the
problematic situation encountered

AMentor informs the student's
teachers and shares with them the
path dedicated to the student. /
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U0 by promoting the collaboration and commitment of all class teachers in the monitoring process;
U by sharing with class teachers ongoing situation of school class (classes) monitored.

A. lead and coordinate the early warning system:

B. manage and implement the intervention programme, throught;

2.2 The mentors of the A.C.C.E.SSystem

A key role for ACCESS system implementation is played by Menfbngy are teachers responsible
to:

activities on multiple levels: it means not only working with students (knowing how to communicate
with them, learning how to engage them, understanding how to motivate them) but also workir
along with other key players of the system impletadn Indeed during the intervention, they

regularly meet students, other teachers and members of the Coordination Commettee of A.C.C.E.

System.

The ACCESS project has designed a series of guides aimpdbaiding mentors withsuggestions,
insights, useful tools to create paths that

Specific featuresof Mentors:

Psycesocial competences
Communication (assertivity, active listening, empattilgxible

1.

\Y

Vv

on the one hand are addressed to the specific problentake into the accounialso
considering that continuous professional development opportunities on issues related to ESL
are rather sporadior absent);

on the other handcan be adapted to the specific needs of the students and to the attitudes
inclinations of the Mentors

thinking)
Emotional

A.C.C.E.S.S. Erasmus+ Proje&chool Field 20181-IT02-KA201-048481

intelligence (sekiwareness, social/relational skil|,
motivation, being friendly, encouraging)
Intercultural and multicultural competences (managing divers
ability to promote intercultural dialogue)

Emotional security (terance, understanding and appreciation)

1] activation of the most appropriate support path;
1] awarenes$uilding actions addressed to student atais@ut the
opportunity to be included in a support path;

1] active engagement of students in order to mantain and increase

their motivation and commitment during the implementation of the
support path;

u involvement of the students' families, in order to makenth
aware of the support path that the school aims to activate and to ge
them responsible for the contribution they can provide;

0] promotionof the collaboration with and among all the actors
involved.

They need to develop a systemic approach that inckidedtaneous

12
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Managerial competences

Counseling skills;

Decision making abilities;

Problem solving

Leadership

Teamworking (building; motivation; people
empowerment)

< <K<K LKD®

3. Psychepedagogical competeces
V Metacognitivecompetences
V Reflexive ability

Mentor selectioncriteria

The project expects that the Mentor and students ratio is 1 to 4. a Mentor will support a maximum
four students.
The criteria used for the selection are:

- experiences ipsychepedagogical activities;

- motivation and sensitivity.

of

- previous experiences as coach/trainer/youth leader in participatory learning environments are

an additional asset.

Criteria to match students and Mentors
The mentor can be chosen amomgtéachers. Is is not mandatory that the Mentor theaches the schoo

class attended by the supported student. The mentor should be chosen according to the specific needs

of the students. It is higrecommended (where possible) to try to choose mentor angotalithe
problems/feautures/personal situation of the studédungt.as example:
- mentor with specific knowledge/ competenc
disengagement;
- mentor with previous experience with young peopldigadvantaged conditions;
- mentorwithsociecc ul t ur al background/ "Il i feworl d"
one, a kind of Role Model.

13
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2.3 Coordination Committee of the A.C.C.E.S.S. System

The Coordination Committee of teC.C.E.S.S. System is a multidisciplinary work team with the
following tasks:

1. to supervise the implementation of the system;

2.to undertake network actions in order to fac
successfully manage just by itcélor example complex situations linked to economic, health
related, severely material deprivation of the students' families).

3. to empower the territorial network against the phenomenon of the ESL
The coordination Commettee (aboutl4 people) isnade upof:

V Mentors and school teachers/sohiaternal professionals;

V student representatives
V parents' representatives
\Y

External professionals from local network of each school (social services, youth service
outreach care workers, psychologists, nurses, spaadhlanguage therapists, guidance
specialists, local authorities, NGOs, etc.)

12

V teachers of the local low secondary schools

The Committee responds to the needs, indicated by the ET2020 Working groups on the school and
on ESL, to create a participatory and inclusive system in order to face early school leaving. This
system must include al i
relevant community players
where the dtool is based. It
means that the schoo
includes other externa
people, professionals an
services belonging to the
community in the
development of a global anc
integrated approach agains
the early school leaving
appropriate to the challenge
of the conéxts of reference.
On these terms, the
Commitee represents thc
practical output of the scalled wholes c hool approach where fAdiffer
i nside and outside the school, need t goachtml | ab

14
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tackling early school leaving Policy messages. Education & Training 2020 Schoolsigélioypean
Commission, 2015, p.8).

The main Commettee's tasks and responsibilities are:

- to encourage the adoption of an approach in which the school beeomekidimensional

and interactive learning organization. An organization that, thanks to the active involvement of th
main community players, is continuously able 1) to listen and understand and 2) to promote hi
guality solutions to the new challengesd expectations of the territory;

- to enhance school autonomy, to give more space to experimental approaches and to iden
the most appropriate solutions to face early school leaving;

- to promote cooperation and networking among schools of difféypes and grades in the
same territory;

- to develop multiprofessional learning networks and communities at local level in order to
promote mutual learning through the adoption of a transversal vision that goes beyond the differe
sectorial visions.

- To act as a local reference point representing expectations of community in terms of learnir
needs and social inclusion opportunities

The Committee shall meet regularly, according to a bimonthly schedule determined by each sch
and in an extraordinary wan case of emergencies or worsening of problematic situations.

3. Early Warning System: monitoring

15
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3.1 What is and how it works ﬂ
The ESL early warningystemallows: \
1. constant monitoring through a clearly organized system O0i /,
indicators, and specific descriptors for thecsdled "complex”
indicators, which makes possible to intercept students' specific risk behaviors;

2. a timely assessment of risk behavior through the definition of risk thresholds for each

indicator;
3. afocusedad dynamic assessmemtthe intensity of the risk behavior through the articulation
of risk thresholds differentiated on the basis of:
U level of risk closenes8close to the risk threshold"; " risk threshold reached");
U characteristics of the rigkehavior (if linked to specific school subjects and/or all school
subjects).

The system is aimed to promptly identify students who are at risk of dropping out of.s¢hool

additionit is able to evaluate the kind of risk, by differentiating specific elements into the indicators.

A

Thereforei t 6s possi ble to have many i nf or nmthel on
intervention programme, Mentors should act in the most pestsibbred way.
In this sensetiis also functional to:

- make datadriven decisions;

- monitor any recurrences of certain behaviors, for those students included in the intervention

programme who repeat the same risk behavior or engage in risk behaviors
associated to other risk factors.
- have a dynamic framework of both students at risk and the whole

group.

Indicatorsusedfor monitoring are

- traditional indicators: those commonly used, coming from the educational literature on the

ESL issue,

- indicatorsemerged from the data processed in the research phase of the A.C.C.E.S.S project

(see the related intellectual production).
They are based on:

V documented data (e.g. absences or delays; unsatisfactory school marks; disciplinary notes);

V observamnal datait means it is required the observation by teachers of certain behaviors to

be highlighted (school disengagement; learning difficulties; lowessem);

V data relatedo what studentsay (willing togo to work; physical / psychological symptoms
associated with "school allergy").

An ad-hoc app has been developed to help teachers and mentors in the monitoring phase and to ensure

a constant updating about students. The behavioursbeilfecorded as tlieoccur, except for
16
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"delay/early school dismissal" and "absence", since they are differentiated on the basis of t
justification presentation, or not (detectable only when student will come back to the school).

The following table shows in detail the iedtors used and their descriptors.

Table 3.1.1: A.C.C.E.S.S Early warning system Indicators and descriptors

INDICATORS

DESCRIPTORS

1 Justified Absence

Ahe/she is absent all school day long, with
justification

2 | Unjustified Absence

Ahe/she isabsent all school day long, without
justification

3 | Justified Delay/early dismissal

Ahe/she is late for school (he/she misses one or r
classes); he/she gets out of school before the
scheduled time (he/she misses one or more
classes), with justification

4 | Unjustified Delay/early dismissal

Anhe/she is late for school (he/she misses one or r
classes); he/she gets out of school before the
scheduled time (he/she misses one or more
classes), without justification

5 | Unsatisfactory school
results/marks

Aschool marks belowhe satisfactory level (see the
detailsof theassessmerstystems of secondary
school students in th&.C.C.E.S.S. project
Countries, in the next paragraph relating to the r
thresholds).

6 | Disciplinary actions/notes

Amild measures

1)annotation;

2) disciplinary note;

3) disciplinary note and warned/called parents
Aserious mesures:

1) disciplinary note and school suspension;

2) disciplinary note and sent to the Headmaster'
office;

3) disciplinary transfer to a parallel class.

4) sent to the social teacher;
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INDICATORS

DESCRIPTORS

5) sent to oChild Welf

7 | Schooldisengagement

Ahe/she has a low motivation for learning:

Ahe/she has a low satisfaction in relation to the
school and with its own results;

Ahis/her investment of affective, intellectual,
material resources, in relation to the school, is
reduced

8 | Extracurricular School
disengagement

Ahe/ she doesnét partici
activities organized by the school

9 | Learning difficulties

Ahe/she has difficulties in focusing attention on
school tasks;

Ahe/ she does imachievimgthes e v ¢
proposed purpose / objectives;

Ahe/she manifests the tendency to move from on
activity to another without completing any;

Ahe/ she doesnd perform

Ahe/she fails to respond adequately to the teache
requests.

10 | Poor relational behaviours

Ahe/she tends to reject social interactions with
his/her classmates;

Ahe/she develops a naooperative / hostile
behavior;

Ahe/she tends to selolate

Ahe/she manifests reduced ability to identify and
understand his/her own emats

Ahe/she manifests reduced ability to identify and
understand emotions of others;

Ahe/she gets angry often;
Ahe/she manifests a low resistance to stress;

Ahe/she proves low resilience
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INDICATORS

DESCRIPTORS

11 | Low Self-esteem

Ane/she wrongly appreciates the difficultysahool
tasks, by oveevaluating them;

Ahe/she manifests a low level of setinfidence;

Ahe/she manifests increased vulnerability /
sensitivity to criticism;

Ahe/she avoids to assert his/her opinions / to mak
decisions;

Rnhe/she frequently abandons the pragbtasks.

12 | Personal problem

Ane/she wants to go to work;
Ane/she manifests the need for family reunificatior

Ane/she has health problems etc.

13 | Behavioral deviations

Ane/she refuses to respond to the teacher's reque
Ane/she doesn’t comply withe class/school rules;

Ahe/she makes frauds in the context of evaluation
tests;

Rne/she frequently interrupts didactic activity;

Ahe/she distracts other classmates from didactic
activity;

Ahe/she leaves the school desk without the teach
permission

14 | Aggressive behaviours

Ahe/she strikes/hurts/hits his/her classmates:

Ae/she destroys the belongingsods of the school
classmates/teachers;

Ae/she labels/teases/offends/insults/humiliates /
terrorizes classmates;

Ae/sheeases/offends/insults teachers
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15 | School allergy Ae/she manifests physical symptoms / physical
pains associated with school problems;

Ae/she develops a feeling of fear, unrealistic,
related to everything related to the school
environment;

Ae/sheshows repulsion towards school / fear of
going to school.
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3.2 Risk thresholds of the A.C.C.E.S.S. early warning
system indicators

The risk threshold is used to establish a certain vala¢his value a specific behaviogpresents a
ESL risk factor. In other words, it indicates when a behaviowaisse of "warning" or when it
becomes a first sign of early school leaving.

For eachA.C.C.E.S.S. early warning systendicator the following points have been:set
1)Time frame(svith regard to:

V detection For istance: absenteeism/delays mustdadly-detected;school
results/marks must be detected as a function of the assessment activities timescale
whereasaggressive behaviorsavea shortertimesparn

V calculatimm/measurement: it is the maximum time span to measure risk
threshold As you carsee below irthe detailed matrix of risk thresholds, there are
4 timing intervals: 30 days; 60 days; 1 week; 90 days (only for extracurricular
school disengagemgntlt means that the risk threshold will be reachea if
misbehavior will occuat the maximunwithin thattiming; obviously it could be
reached even before thaeximum timing

2) risk threshold(s), which fixo what extent (frequency and intensity) the
occurence of a certaindmavior might gpresent an ESL' s early sign.

1 frequency refers to the number of times behavior occur;

1 intensity refers to theccurrence of behaviors in the same school subject.
Two risk threshold levels have been set:

V the first refers to reaching the threshold;

V the second refers on its approach, generaldige' time(or two times) before™
reaching the riskhreshold.

The risk thresholds, as regards the "intensity" criterion, take shape as follows
1 referring both to all school subjects and to the same school subject:
- Justified Delay /early dismissal
-Unjustified Delay/early dismissal
-Unsatisfactory school results/marks
-School disengagement;
-Learning difficulties
-Low self esteem
1 referring only to the all school subjects
-Justified Absence;
-Unjustified Absence;
-Disciplinary actions/notes;
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-Extracurriculadisengagement;

-Poor relational behaviors (relational skills);
-Personal problems;

-Behavioral deviations;

-Aggressive behaviors;

-School allergy

The same risk thresholds are settled for each indiaatoept for'unsatisfactory school
results/marks" sire the Countries involved in the A.C.C.E.S.S project have
different studentgssessmestlystemgsee table?). This means that a comparison
made among the ranges of school marks in order to use the same criteria to establish risk
thresholds and to staratdize their value The criteria used are:

l)Aunsatisfact orrye/gsaartdilsefsasc toofr ys tnuadreknstod, f ai | u
School marks ITALY LITHUANIA PORTUGAL
ROMANIA
School
marks
6 | satisfactory Pass 50-70% Pass
5| satisfactory enough Pass 20-49%
4| weak
3| bad) Fail Fail
2| very bad
1| nothing answered, task
was not completed

2)vefiunsati sfactory marko (red) or fAunsatisf a

Table 3.2.1: Studentassessment systems in upper secondary school (in Italy; Romania;
Lithuania; Portugal)

The early warning system structure is based on the links amdiggtors (and descriptors), details
of the risk thresholds (witregardto intensity and frequency dkhaviour) and measurements of the
two risk levels ("close to the risk threshold"; "risk threshold reached"
The following matrixshowsthis structure.
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Table3.2.2:RISK THRESHOLDS MATRIX OF THE A.C.C.E.S.S WARNING SISTEM

Reached

A
£
[

Close to

O

Justified Absence

6 times in30 days

5 times in 30 days

Unjustified Absence

Justified Delay /early dismissal

Unjustified Delay/early dismissal

3 times in 30 days

A.C.C.E.S.S. Erasmus+ Proje&chool Field 20181-IT02-KA201-048481

2 times in 30 days
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Unsatisfactory school
results/marks

Unsatisfactory school
results/marks

Disciplinaryactions/notes

School disengagement

ITALY AND ROMANIA

A.C.C.E.S.S. Erasmus+ Proje8chool Field 20181-IT02-KA201-048481

PORTUGAL

LITHUANIA
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Extracurricular disengagement | 1 Behavior associated with 3 times in 90 days _
extracurricular
disengagement (see relate
descriptor) occur in
different school subjects

Learning difficulties

Poor relational behaviors 1 One or more behaviors 5 times in 30 days 3 times in 30 days
(relational skills) associated with poor
relational behaviors (see
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related descriptors) occur i
different school subjects

Low self esteem

Personal problems

1 One or more behaviors 3 times in 30 days
associated with personal
problem (see related
descriptors) occur/ is
reported by student in
different school subjects

2 times in 30 days

Behavioral deviations

9 One or more behaviors 3 times in 30 days
associated with behavioral
deviations (see related
descriptors) occur in
different school subjects

2 times in 30 days

Aggressive behaviors

1 One or more behaviors 2 times in a week
associated with aggressive
behaviors (see related
descriptors) occur in differer
school subjects

1 time in a week

A.C.C.E.S.S. Erasmus+ Proje&chool Field 20181-IT02-KA201-048481
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School allergy

10One or more behaviors
associated with aggressive
behaviors (see related
descriptors) occur in differer
school subjects

3 times in a week

2 times in a week
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3.3 Early warning system processes and actors involved

The development of the early warning system letht systematization and standardization of the
processes for the monitoring.
The main processes are:

1) Detect ESL risk behaviors;

2) Data entry

3)Data processing

4) Activation of the Intervention programme

N\ ///
Monitoring is coordinated by the Mentor awmdrried out withthe all class ~ -
teachers' collaboratioités implemented through the use of the app developeg W -
In each process' stages tasks and responsibilities are distributed in this Way'

o7

All class teachers and the Mentor (if he/she teach#mirclass) are responsible for: “

- Observing student behavior and collecting data associated with indicator
/l

- Entering data on the App; g

The Mentor is responsible for:

- creating the virtual class on the app, by entering the stutleantses;

- coordinating the mtire monitoring phase, making sure that the data arg
promptly entered;

- if one or more risk thresholds are reached, including the student in
intervention program;

- reporting on the app the inclusion of the student in the intervention progra
order b ensure the updating of the system and get all the teachers aware o
intervention in progress.

Data processed by the app, can leamvtoresults:

1) studenhas reachethe risk threshold (for 1 or more indicators / behaviors) and theneéads
to be supported;
2) student doesnd6t need support.

In both cases the monitoring phase is continuous (also the supported student continues to be monit

both with regard to the spific indicator for which he/she is already supported and with regard to al
other indicators).

Flowchart describing the main processes is shown below
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Figure 3.31: Processe$lowchart Early warning system processes

A.C.C.ES.S.
All school class :
ACTIVITY Mentor Early Warning
teachers

System_App
1 Supervision of the whol
process
2 Detect ESL risk behaviors [ v ]
Class creation on the af ‘ I
3 1. create password
2.insert list of class studen
* Green or
_ yellow
4 Data entry & indicator =]
lights

5 Data processing

Red indicator
light

Activation of the v

6 .
Intervention programme ‘ \

Reporting on the app thi 4

7 | intervention program ha ‘ \
been activated
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34 A.C.C.E.S.S. monitoring App

For the monitoring system we created the ap

Warning Systemo. It is a sof 2l | ows
on the basis of indicators and risk threshold before mentioned, -
advise ESL risk situatiorthe app is: L

- dynamic, functional to thenonitoring process moving i' : ‘
on continuously.. The app gives a picture of the situatio \V i KR/
updated to the timing when the user enters. In other .

words, the app adapts itslef to the timing in relation to
the timingframe set for each risk threshold.

- Interactive, since some functions can be activated only by:

o mentor (for example data entry about the student included in the intervention
programme);

o when specific circumstances occur (for example, data entry of event that triggers the
threshold risk)

Dataentered will be encrypted and stored on a dedicated web space on the project website
(http://projectaccess.guthere it is possible to download the app. It is available in English and in
the languages of the projgrartners (Italian; Lithuanian; Portuguese; Romanian).

At the first login you need to:

1. Set the language

The language must be chosen among those available on first login and then the operating system
will keep it set for future login. The app will lzvailable with the chosen language (indicators /
descriptors and all functions). The data will also be stored in that language.

In case you need to change the set language, the mentors and teachers of the class board hav
possibility to change it direly in the "lang"” folder (in case of change of language the data already
stored will remain available in the language previously used).

2. Fill in username
Since the app has been thought as a cooperative tool where mentor and all teachers of the class

boardwork synchronously or asynchronously, names of different users must be entered. The nam
must be entered only at the first login, then it is memorized (if the user always enters from the san
device, he/she will no longer be asked to enter the name).
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http://projectaccess.eu/

Figure 3.4.1

Co-funded by the
Erasmus+ Programme
of the European Union

1.1.S Crocetti-Cerull (Giulianova) -
Meccanica

Save

Agrupamento de Escolas de
Agueda Sul (Agueda) - clO1

Agrupamento de Escolas de
Agueda Sul (Agueda) - cl02

Agrupamento de Escolas de
Agueda Sul (Agueda) - cl03

3. Select the experimental school class and enter the password

The password will be generated autonomously by the class board for each class monitored. In the

Liceul lon Ghica (Racan) - IXA

Liceul lon Ghica (Racari) - X A

Saléininky Jano Sniadeckio
Gimnazija - Vilnius - GIC

Saléininky Jano Sniadeckio
Gimnazija - Vilnius - GIIA

A.C.C.E.S.S. the testing school classes are 10 (3 in IT and PT; 2 in LT and RO).

Figure 3.42

u5! AC.CES.S. Warning System

Co-funded by the
Erasmus+ Programme
of the European Union

A.C.C.E.S.S. Waming System
Available classes

1.1.S Crocetti-Cerulli (Giulianova)

M Liceul lon Ghica (Racari) - IX
- Meccanica

1.1.S Crocetti-Cerulli (Giulianova)

- Opesafore del benesserc Liceul lon Ghica (Racari) - X

LS Crocetti-Cerulli (Giulianova)
- Servizi per I'enogastronomia

Agrupamento de Escolas de
Agueda Sul (Agueda) - 1

Saléininky Jano Sniadeckio
Gimnazija (Vilnius) - GIC

Saléininky Jano Sniadeckio
Gimnazija (Vilnius) - GIIA

Agrupamento de Escolas de
Agueda Sul (Agueda) - 2

Agrupamento de Escolas de
Agueda Sul (Agueda) - 3

A

A

The Mentor will be responsible for creating the digital classroom by entering the stndergs. The
students list can be updated if a new student comes in the class during the school year (by clicking

"Add new student")
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Figure 3.4.3

Students full name

Create a new class

Figure 3.4.4

)
1S Crocetti-Cerulli (Giulianova) -
Meccanica

Student 1
Student 2
Student 3

1] 1 Student 1
2 Student 2
3 Student 3
4 Student 4
5 Student 5
6 Student 6
7 Student 7
8 Student 8
9 Student 9
10 Student 10
11 Student 11
12 Student 12
13 Student 13
14 Student
15 Sudent

Cancel

Add new student

For each student you can see a dashboard of the ESL risk indicatormtmibered, associated
with the various behaviors. The teachers of the class board (and the Mentor in case he/she teach
the same class) must report them on the system on the basis of the behaviors they observe.

Figure 3.4.5

The criteria for data entry is "only if the event / behavior at risk occurs”. In this way we want to

invite for a smart and punctual use of the app, by avoiding an increase in the workload of Mentors

and teachers . The data must be entered withtide " kamdyin case of an error, can be deleted

with the X0

key.

Students situations will be monitored through the indicator lights connected to a double warning lev
- red light if the risk threshold has been reached,;

A.C.C.E.S.S. Erasmus+ Proje@&chool Field 20181-1T02-KA201-048481

32

LLS

esin

























































































































































































































































































































































































































































































































































































































































































































